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Abstract

Er:nnamfc..': is one of the Social Science subjects in Nigeria. Hence, students ave

expected 1o pass the subject for them to be admitted into the Faculties of the Sacial

Sciences and Administration in Nigerian Universities. However, the achievement

of secandary students in Economics has not been encouraging. especially in Ogun

State, Nigeria. Therefore, this study examined teacher-related factors as predictors

of students " academic achievement in Economics in Ogun State, Nigeria. The study

adopted a cross sectional swrvey design. Six hundred students and forty teachers

were selecied from two local government areas in Ogun State using simple random

sampling and proportionate sampling techniques. The Economics students responded
to Studenis' Perceived Teacher Factors Questionnaire; (r=0.81) and Economics

Achievement Test, (r=0.84) while Economics teachers responded lo teachers'
demographic bio-data. Two research hypotheses were tested and analysed using
muliiple regression analysis. Result revealed that teachers’ qualification (0.14),
competence (0.92) and experience (0.14) independently and jointly contributed
significantly to students’ academic achievement in Economics (R* = 0.77. F =
46,78, p< 0.03). Based on the findings, it was recommenced that government and
other education service providers may improve students’ academic achievemen
in Economics by employing teachers with high qualification, competence and
experience.

Keywords: Teachers Qualification, Teachers Compefence, Teacher Experience,
Academic Achievement in Economics.
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Introduction |
The place of Economics @

curriculum cannot be underesrimfuﬂ. TS B e choice betvwee
students about how people eam their living and m

ments whose
to satisfy their wants. 1t also focuses on the tudy of ﬁl;;“S ﬂ:}iﬁ::::ﬂ satisfaction
activities are geared towards the production o Seri ko (2011). Economic
of human wants. According to Adeyemo {ZOIS]l and Sa aie d;ﬂglgl;mﬂﬂl e
prepares individuals to contribute positively 1o rap g tmn-m:' osal can be used to
nation and spend wisely so that the little resources at their disp

maximize their satisfaction. * i _
in

However, in spite of the important roles of Economics as & Sl}:hjﬂﬂ; b:m

day to day activities, students” academic achievement in Economics nas not been

encouraging over the years as shown in Table .

the secondary school education

cause Economics teaches the
n alternatives

s a subject I
d. This is be

Table 1: Six Year Analysis of WAEC (SSCE) Economics Results in Ogun State

between 2010-2013

Year Number of Number Passed at Percentage h'u'mm:r Fm.*cnnu:ge
Candidate sat  Credit level Passed at Credit  Failed  Failed (%)

for the exam  (A1-C6) Level (%)
2010 24581 4153 16,89 20428 83.11
2011 40265 8890 22,08 31375 1792
2012 45309 10768 23.77 34541 76.23
2013 42710 13691 32.06 20019 67.94
2014 72624 30530 42.04 42094 57.96
2015 B3548 42985 51.44 40563 48.56

Source: Ogun State Ministry of Education, Department of Planning, Research
and Statistics (2013)

Results in Table | show that the percentage of students that have credit in Economics
between the years 2010 to 2012 are below 25%. Little progress was made in year
2013 and 2014, but still below 45% and slightly better improvement in 2015 with
just a little bit above 50%. However, this improvement is not enough to say that
students’ academic achievement in Economics has improved, as over 40% of the
students who sat for the examination performed poorly.

The issue of poor academic achievement of students in Economics has been

of much concern to the government, parents, teachers and even students themselves.
For many years. there has been a consistent trend of poor academic achievement
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in Economics in Wesl Africa Senior Secondary Certificate Exa
Gtate. Nigeria. This situation is likely to be caused
economic background, family support, intellectual

attitude. personality of students, students’ self-

materials, teachers’ qualification, com pelence, age, experience and teachers’ attitud
Based on the aforementioned reasons, this study examines teacher Facm:::'lm 1:
area of {cnmgelenuﬂ. qualification, and experience) as determinants of sluldne:u:
academic achievement in Economics in the Senior Secondary School Examinatin;
Different factors have been attributed to students” low academic achievemen;
in Economics. For example, Salako (201 1) attributed it to students’ bad impression
about the Economies, Wright, Horn and Sanders (2007), Afe (2011), Etsy (2005)
Kimberly {ZUB‘J}: anlr,i Adeyemo (2013) attributed students’ low p:;rﬂ:nnance ir:
Economics examination Lo some teacher factors such as age, competence, gender
mastery of the subject contents, experience, teaching methods and qualification, This:
is not surprising because teachers are in charge of the transmission of knowledge,

values and skills in the learning process. Thus, Adeyemo (2013) concurred that if
the teacher is ineffective, students under the teacher’s tutelage will make inadequate

progress academically. He therefore concluded that efTective schools must have
qualified teachers who are skilful and knowledgeable (0 enhance effective teaching
and learning process,

However, ample teacher-related factors have been associated with students’
academic achievement in Economics. These factors include teachers’ qualification
(Huang & Moon, 2012; Goldhaber & Brewer, 2010), competence (Adeyemao,
2013), experience (Ravkin, Hanushek & Kain, 2005). According to Adeyemo
(2013), teacher’s competence is the ability of the teacher to help guide and counse!
his or her students to achieve high grades. Tt is the right way of conveying content,
process, methods, application and skills to students. Olaleye (2011) submitted
that competence is usually associated with highly professional performance and
there is a direct link in the field of education between a teacher’s professional
competence and pupils’ academic achievement. This implies that ability to teac'h
effectively depends largely on the teachers’ knowledge of the subject matter. It is
a popular maxim that you can’t give what you don’t have, this was supported by
Adediwura and Bada (2007) who stated that nobody could teach what hefshe does
not understand or know. They concluded that teachers must thoroughly unders'tand
the contents of what they teach. It is established beyond doubt that there lies a

strong relationship between teacher competence and cflective lfem:hing. However,
this could not reflect in the achievement of students in Economics.

Teachers’ academic qualification is another important Factf}r that may
influence students’ academic achievement in Ecnnumi-::s in Nigeria. Teac!‘zersl
academic qualification is the highest certificate acquired by a professiona

minations in Ogun
by many factors such as s0cio-
aptitude of students, students’
confidence, inadequate Instruetional
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_ - strong role in
teacher. Researchers have noted that teachers’ t:iuﬂ1|ﬁn::;a;:;:ﬁﬂﬂ.r ,;fi?zy[llz} canndl tht
the performance of students at school. For ?xﬂm‘l'-'l:; Agrfﬂn:"'ed better in Physics
students taught by teachers with higher qualificalions P oon (2012) also

I o &M
than those taught by teachers with lower qualification. Hu?:;:;lﬂly P g
reported that teacher’s qualification accounted for approx

SR : nt. However, the
of the variance in average of students’ achievement ™ aTsl'ﬁT;cm in Economics
impact of teachers' qualification on students’ academic achiey

especially in Ogun State, Nigeria is not clear. * “ *
' (.:':ribbﬂni Kimme! and O’shea (2007) posited that the teilchigg iﬁgﬁg:ﬂiﬁz

' i xperienced, if not, studenis ¥ _
requires qualified teachers that are well exp & ekl ol

E L L Du
understanding of the subject as the unqualified teachers W
; J at are very important for students

that may appear difficult for them to teach b " e
to learn. This can affect the performance and interest of studenfs‘ in Economics.
nce is a critical element In

Adevemi (2011) also agreed that teaching experic o
students’ learning outcomes in secondary schools. He concluded .lhal schools which
employ teachers with five years or more teaching experience achieved better results

than schools having teachers with less than five years of teaching experience. This
is because teacher’s experience increases every year especially during the first ten

years of teaching.

Statement of the Problem
Observations and reports from the examining bodies in Nigeria revealed

that a large number of students who enrolled for Economics in the Senior School
Certificate Examinations have consistently performed poorly, This situation 1s
likely to be caused by many factors such as socio-economic background, family
support, intellectual aptitude of students, students’ attitude, personality of students.
students’ self-confidence. inadequate instructional materials, teachers’ qualification,
competence, age, experience and teachers” attitude. It is against this background
that this study examines teacher-related factors as predictors of students’ academic

achievement in Economics in Ogun State, Nigeria.

Research Hypotheses
Hypotheses H_: There is no significant joint influence of competence, qualification,

and experience on students’ academic achievement in Economics.

H_,: There is no significant independent influence of competence. qualificati
2 petence, qualification, an
experience on students’ academic achievement in Economics.

Jewrial wf Edecationel Develapment amd rociree, JEI-P
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Research Methods

Research Design: A survey research design was ado
participants: The target population for this sty
2 Economics students and Economics teachers in Ogun State, Nigeri i

of students in SS 2 was based on the assumption that the stut:icntsgir;l];:fnt;z:

some contents in S8 1 Economies curriculum. This was considered jm
because the achievement test reflected most of the basic toplos in Ecanﬂmi;mam

Pted in this study.
ycomprised of all Senior Secondary

Sample Size and Sampling Techniques: A muyl-
used to select a total sample of 600 Senior Secondar
(approximately 10% of the students® population int
and 40 Economics teachers from ljebu Ode and [je

of Ogun Smle. Nigeria. In Ogun State, there are twenty Local Government Areas
(LGAs) with three senatorial districts. Simple random sampling technique was used

to select Ogun East senatorial district which consists of nine Local Government
Areas.

stage sampling technique was
¥ School 2 Economics students
he local government areas used)
bu-North local government areas

Two Local | Government Areas (liebu Ode and | jebu-North Local
Government Areas with the students population of 6093) were later selected from
the selected senatorial district using simple random sampling technique. At the
third stage, proportionate sampling technique was used 1o select a total of 20 senior
secondary schools from 33 senior secondary schools in the two LGAs selected from
the selected senatorial district in Ogun State, Nigeria. This represented a total of 60
per cent of the entire schools in the selected LGAs, Lastly, simple random sampling
technique was employed to select a total of 30 8S 2 Economics students comprising
male and female as well as two Economics teachers from each of the participating
school. Altogether, a total of two LGAs, 20 schools, 600 Economics students
comprising 385 males and 213 females, and 40 Economics teachers comprising 23
males and 15 females were involved in the study.

Instrument: The research instrument contained three sections: A, B, and C, Section
A tapped the demographic information of the students and teachers that participated
in the study. Information such as School’s Name, Type of school, school’s Location.
age, gender, (work experience; class taught and highest qualification attained;
for teachers alone). Section B contained the Student Perceived Teacher Factor
Questionnaires (SPTFQ), while Section C had the Economics Achievement Test
(EAT) scale. The two scales were developed by the researchers in 2018 1o collect
the data.
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estionnaire: The SPTFQ instrument

Students® Perceived Teacher Factors Qu th

\ | of competence
was designed by the researchers to collect REeRME L = E;TLIThc insEmm:m
of the E'.Emmmias teachers in each of the participating ¢ n; liic information
contained two sections: A and B. Section Aﬁcﬂﬂiﬂinﬂd Iht‘.: dﬂT{:E E'Ipil:il information
of the respondents while section B contained twenty hem o strongly BHee
from the respondents, Likert-type seale of four options ranging - and il;ﬁ S
to strongly disagree was used, The response Ibrmalt was numderl oty B
arranged on a scale with equal intervals. Sample item includes b]! cenoniant
teacher has a good mastery of the subject”. The more {BYOUIEY

judged the items, the higher the numerical value.
Economics Achievement Test: The EAT was developed by the researchers and
fication was used to

was designed for SS Il Economics students. A table of spect e
generate 100 items for students’ Economics tasks. On the table of specifications,

many questions were asked under the lower-ordered cognitive skills (1.¢- knowledge,
comprehension and application) than the upper-cognitive areas. The distribution of
items was designed to minimize the level of frustration on the part of the testecs.
The EAT is a multiple-choice objective test with four options A, B, C and D. Tlhe
items were subjected to expert opinion of two school teachers with Economics
background. Their comments led to the modification of the items in which 30 out of
the original 100 items were retained. Each item has one correct option (the key) and
three distracters. The correct option attracts 1 mark and the total mark obtainable
is 30. Sample item of this measure was “When total utility is constant, it means

marginal utility is _? (a) increasing (b) zero (c¢) decreasing (d) one™.

Validity of the Instruments: The initial drafts of the instruments were subjected
to content validity by three experts in test construction for vetting. Based on the
suggestions and comments of these experts, the necessary corrections were made.
This necessitated the restructuring of some of the items, addition of new items and
the removal of ambiguities associated with the items. The instruments were then
administered to a sample of 30 SS 2 Economics students that were not part of the

study.

Reliability of the Instruments: The reliability of the instruments was determined
using test re-test reliability method and after an interval of three weeks, the same

instruments were administered to the same selected group in each school, Kuder
Richardson formula 20 was used to estimate the EAT internal consistency. The
reliability coefficient of the test was estimated as 0.84 while Cronbach alpha

Sl of Educatiined Development and Privctice. JE6-I"
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celiability ol the nstrument was established as SPTF

oy Q=0.81. This impl;
construct, content and criterion related validities we plies that the

re found to be adequate,

procedure; The necessary data for this study were obtained from Economics
students and teachers of the selected schools in the selected local government areas

that participated i the study. Before going to the field, the researchers trained two
field research assistants on how to administer the instruments in order to collect the

required data. The training lasted for two days. The researchers and the assistants
visited 111'E selected s:ul1uuPs o be used, and a letter of introduction was given to
the principﬂ' requesting his/her permission to administer the questionnaire 1o the
students. Alter granting the permission, the administiators then distributed the
instruments to the randomly selected SS 2 Economics students in the selected schools
in the participating local government areas and collected them on completion. The
bio-data of the Economics teachers in the selected schools were also distributed
to the teachers and were collected immediately after completion. After collection
of data from the students, the questionnaire and achievement tests wers merged
and any questionnaire responses without corresponding responses to achievement
tests were discarded. The idea was to have complete sets of the students' related
instruments.

Six hundred copies of the questionnaire and Economics achievement test
were distributed to the selected students in the 20 schools in the two LGAs and a
rotal of 600 (100%) copies of the questionnaire and Economics achievement test
were returned, among which 13(2.2%) badly filled ones were discarded. A total
of 587 (97.8%) copies of the questionnaire and Economics achievement test, fully
responded to, were utilised and data collection lasted for 15 working days.

Data Analysis: The data collected were analyzed using descriptive sftatistics of
frequency counts and simple percentages 10 interpret the denmgra‘phm data ﬂ,nd
items on teachers’ competence. Hypotheses were analyzed using multiple regression
analysis at 0,05 alpha level of significance.
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Table 2 shows that at the bench mark of 2.5 mean, 12 itemx (1. 2.6, 8.9, [0, 14, 15, 16, I8, |9 and 20) met the honch mark.
This implics that majority of the students agreed on these ltems a3 the e competones al the teachors.
Repression equationss A =b_4 gX +eX, +eX,
Wihero,

A = pithlevemam

b, = eonstam

q = coefficient of qualificstion

e =coelficien] of expericice

¢ = coofficient of competenes

X, = qualification



X, = experience
X, = competence

Test of hypotheses 1 and 2 '
Table 3: Summary of Multiple Regressions Sho

Predictiunuf{lualiﬁcntiun,Expnrienr:candCnm
Achievement in Economics

F
Variables 5 T R R: df s
Qualifications .14 1.53% .89 78 2,63 .
Experience 14 1.45*%

Competence .92 11.29%
Note: *p<.035, N = 640.

wing the Joint and [ndependent
petenceon Students’Academic

Table 3 shows the joint and independent values of the paramelers of the regression

analysis of the variables (Academic Qualification, Work Experience and

nce) on students’ academic achievement in Economics in Ogun Stale.

Compete |
: e explainable on

The results of the analysis showed that the predicator variables ar .
Economics achievement in secondary school in Ogun State. The predicator '.*ﬂna!:-les
taken against the criterion variable yielded a coefficient of Multiple Correlations

R-value of (0.89) and adjusted R* (0.78) which indicates that 78% of the variance in
academic achievement in Economics is explained by qualification, experience and
competence of teachers. The F-value (46.78) which is significant at 0.05, (p<0.05)
signifies that the joint relationship is significant. Therefore, there is significant joint
relationship of qualification, experience of teachers and competence on students

academic achievement in Economics.

Table 3 also reveals the beta values for qualification as (0.14), experience as
(0.14) and teacher’s competence as (0.92) on students’ academic achievement in
Economics. This implies that teacher’s competence predicts students’ academic
achievement in Economics most, followed by experience and qualification as the
least. All have positive effect on students’ academic achievement in Economics and
only teacher’s competence has significant independent effect.

Discussion
Hypothesis one revealed that there was significant joint effect of qualification,

experience and competence on students’ academic achievement in Economics. This
finding corroborated Luster and McAddo (2004) study. They found that difference
in teacher-related factors are responsible for students’ academic performance. The
present study also supports the findings of Salako (201 1) who attributed students’
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performance o different factors. Also, the present stud
by Wright, Horn & Sanders (2007), Afe (20 1), Esy (
and Adeyemo (2013). They attributed students’
examination to teachers that may lack certain
this study. The reason for the present study mi
Pussessad the variables (qualification, expe
siudy which might have enhance a greater ac

Y I8 in line with styg;

2005), Kimberly {ZD{!':'JE}S
1'uw performance in Etnnnmiﬂ;
requirement such as the ones used in
ght be that teachers used in this study
rience and competence) used in the
hievement of students in Economics.

Hypothesis two revealed that teacher's ualificati i
competence made positive independent cunlrib?ltinLﬁﬂilD:lhdﬂeTll:’rleancﬂcl m%d
achievement in Economics, Reports from this findings shows that cugnitif: [’::: )
appear as the most potent contributor to the academic achievement of students i:
Economics. This means that cognitive factors of the teacher’s variables are most
important than any other factors in predicting students’ academic achievement in
Economics. This finding agrees with the findings of Adeyemi (20} 1) and Adediwura
and Bada (2007). Adeyemi (2011), in a study, discovered that competence has
significant impact on students’ academic achievement in school subjects as
it enables the teacher to employ various and appropriate teaching methods that
would help students to perform well in their examinations. Adediwura and Bada

(2007), revealed that there is a strong relationship between teacher competence and
effective teaching.

Conclusion

This paper has revealed that teacher’s competence predicts academic
achievement most, followed by experience and qualification the least. This is due to
the fact that these teachers” variables are able to harmonize the minds and emotions
of their students in class, leading to better academic achievement. Having carried
out a careful examination of available literatures and the analysis of data, it was
concluded that government should improve the quality of teachers by organizing
workshops/seminars for them to learn new strategies that the subject demands.
Based on the results’ findings it is recommended that government and other
education service providers may improve students’ achievement in Economics by
employing teachers with high qualification, competence and experience.
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